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This Assessment Guidance supersedes any previous guidance issued by SQA on Early Years SVQs - April 2004

An electronic version of this document can be provided on request by contacting Alyson Owens at alyson.owens@sqa.org.uk

Welcome 

……to the Scottish Vocational Qualification (SVQ) in Early Years Care and Education at level 2.  This is a nationally recognised award approved by the Scottish Qualifications Authority (SQA), and is suitable for those working in early years care and education settings.

In the SVQ in Early Years Care and Education at level 2, candidates are expected to be involved in very practical hands-on child care tasks (e.g. listening, organising curricular activities, observing and assessing children, dealing with health and hygiene needs etc)

To achieve the SVQ in Early Years Care and Education at level 2, candidates must achieve 8 mandatory and 2 optional units.

Contents 
The following pages offer assessment guidance to candidates, assessors, internal verifiers and external verifiers – in short – anyone who is involved in the assessment process.

First of all there is a description of the format of SQA awards, followed by the roles and responsibilities of all those involved.

The guidance then goes on to explain what evidence is, and the various methods of assessment, which are used to judge the evidence.

Finally there is a set of blank recording proforma for use in recording assessment and achievement, followed by some worked examples of how to complete the documentation.

About Scottish Vocational Qualifications (SVQs) 
SVQs are work-based qualifications, which set the level of competence required by Early Years Care and Education workers in their particular field.  These are called standards and they have been designed and developed largely by employers and practitioners from the statutory and voluntary child care sectors.  There are various SVQs in working with children available for different areas of practice.

SVQs are nationally recognised awards, which cover a wide range of child care activities.  They also have levels assigned to them, which are related to the responsibilities of a person’s actual job.

What does an SVQ look like? 
All SVQs – follow the same format.  There are:

· Units
· Elements
· Performance Criteria
· Range
· Knowledge Evidence
UNITS are simply different tasks that are familiar areas of work to all child care workers.

For example, the SVQ at level 2 in Early Years Care and Education contains 10 UNITS (8 mandatory Units and 2 optional Units from a choice of 5) – one of which is:-

 ‘Support children’s social and emotional development’ (C4 [AK7Y])

Each Unit comprises up to six ELEMENTS – which describe the activities early years workers are expected to perform.

So, in the above example of the Unit ‘Support children’s social and emotional development’ (C4 [AK7Y]), one element is:-

 ‘Help children to relate to others’ (C4.2) 

PERFORMANCE CRITERIA (pcs) are built into each element and are the standards against which the work activities should be measured – and for which evidence of actual performance must be provided.

An example of a performance criterion (pc) from the element ‘Help children to relate to others’ (C4.2) 

is: 

‘Children are positively encouraged to relate to others in ways which are realistic to the expectations of their behaviour and their developmental levels’ (C4.2.pc2).

The pc indicates that the standard is that the candidate demonstrates awareness of the behaviour to expect from children at different ages and stages of development and also the behaviour goals and boundaries set within the workplace setting.

RANGE statements – are ways of ensuring a candidate can carry out the activities for the unit and/or element in a variety of contexts and situations.  For example, ‘Children in the setting may: be fluent and self confident communicators or have special communication needs; have difficulty in relating with others or no difficulty in relating with others

KNOWLEDGE AND UNDERSTANDING – this requires that candidates understand their actions and can integrate knowledge and practice.

The selection of units that make up the SVQ in Early Years Care and Education at level 2 can be found in the SVQ Information Sheet

Who’s who in SVQs 

the candidate





is the person undertaking the SVQ.  The responsibility of a candidate is to meet 




with the assessor, plan how to undertake units and then produce evidence to 




demonstrate competence.

the assessor 




is the person who assesses the candidate and decides if he/she is competent .  




The assessor is often (but not always) in the same workplace as the candidate.  




The assessor has the responsibility to meet with the candidate regularly to plan, 




support, judge and give feedback on performance.

the internal verifier 




is someone designated by the assessment centre to ensure that assessors are 




consistent in the use of assessment methods and assessment decisions.  This 




can be carried out by sampling evidence on a regular basis and by ensuring that 




candidates are being supported to achieve their award.  

The external verifier



is appointed by SQA, the Awarding Body, to ensure consistency in assessment 




and internal verification across all centres offering the award.  Centres are 




normally visited by an external verifier at least once a year but may be visited 




twice a year. 

Evidence
Here are a number of methods of assessing evidence which can be used to demonstrate a 

candidate’s competence.  These are:

DO 

Direct Observation by the assessor of real work activities

RA 

Reflective Account by the candidate, which is a detailed description of real work 



activities.

P

Products – these are usually reports, recordings, curriculum plans, recipes, photographs 



of displays etc. made by candidates as part of their normal work duties.

Q

Questions – these can be used to cover gaps in pcs, range or for knowledge. 

WT

Witness Testimony – this is a statement or comment by someone who has participated 



in, or observed a candidate’s activity (e.g. colleague, parent or other appropriate 


person) confirming the candidate was involved in an activity or event. 

Other

This could be prior learning and achievement, projects or simulation.

NB.  It is extremely important that all evidence can be identified in portfolios.  This means that there should be an accurate method of tracking evidence for ALL performance criteria, ranges and points of underpinning knowledge and understanding.

Specific Assessment Guidance
In any of the SVQs in Early Years Care and Education the two most common types of evidence will be direct observation and reflective account.  Questioning is usually, but not always required, to ensure adequate knowledge.  Some of the candidate’s knowledge can be inferred from competent performance of real work activities.  Candidates should include appropriate and relevant evidence of underpinning knowledge and understanding in their reflective accounts to demonstrate their ability to relate theory to their practice.  For more complex requirements, such as ‘Basic knowledge of children’s physical development and how it relates to other aspects of their development’, it is likely that other evidence will be necessary such as a project.  The Early Years age range is from birth to 8 years and it is unlikely that a candidate could demonstrate the depth and range required by the knowledge points through the assessor's observation. 

It is important that candidates have a child-centred and holistic approach to working with children.  Elements and units should be assessed together wherever appropriate rather than one-by-one.  The best way to explain this further is simply to look at the worked examples that follow.

Witness Testimony can be used, as appropriate, to affirm and support evidence produced by the candidate.  Care and sensitivity must be exercised if service users, such as parents, are providing this.

Evidence Requirements are contained within each Unit, and it is important that these instructions are followed.  For example, if it says that ‘your assessor must see you carry out performance criteria in each element in this unit in real working conditions’, then the assessor must do this – simulation or witness testimony will not do instead.   Also, where there is a requirement for at least one aspect of each range category to be observed by the assessor, this is also a mandatory requirement.

In addition to the evidence requirements built into the SVQ, SQA from time to time issues ‘assessment guidance’ where it is thought that guidance may assist the process of assessing a candidate.  This information is provided on the Care Scotland web pages at the SQA website, www.sqa.org.uk  The Care Scotland Bulletin, published by SQA twice per year, and distributed to all assessment centres, gives the same information. 

How to get started 
The best way to fully understand an SVQ award is to become familiar with the standards.  By doing this, opportunities for assessing elements and units together can be identified by candidate and assessor.  

At the start the assessor and candidate should meet to draw up an assessment programme.  This programme should contain details of how often they will meet and where.  They should decide on which Units can be assessed together and how.  

In order to integrate Units effectively, the assessor and candidate draw up ASSESSMENT PLANS.  These assessment plans should identify performance criteria, ranges and knowledge and understanding from individual elements of Units which can be assessed together.  In this way one reflective account can provide evidence for performance criteria, ranges and underpinning knowledge and understanding across a number of elements from several Units.

An example assessment plan is provided in this document. 

Next, a decision should be made about which group of Units to assess first.  It is better to begin with a familiar area of work and plan carefully so that the candidate knows exactly what the assessor will observe.  The candidate also needs clear understanding of what should be written for the Reflective Account.  Finally a date should be agreed for when the assessment programme will be reviewed and a target date set for completion.

Glossary 
Unit




The qualification is made up of a number of Units.  The 

number of Units varies depending on the qualification.  Each 

Unit is designed around a specific area of work practice. 

Element 



Units are divided elements that divide the specific area of work 

up into distinct steps or tasks 

Performance criteria


Each element has a number of performance criteria (pcs).  The 

pcs are what the candidate must show through their practice.  

By meeting pcs the candidate demonstrates skill or 

competence in completing a task. 

Range 




The range provides detail of the context in which the 

performance criteria will be demonstrated. 

Knowledge and understanding
Each Unit lists the knowledge and understanding that is 

required to effectively carry out the specific area of work 

practice.  All of the knowledge and understanding must be 

inherent in the candidate’s work and will be shown either 

through reflective accounts, work practice, answers to 

questions or written assignments. 

Direct observation 


The assessor records judgements of observed practice, based 

on the skills demonstrated by the candidate, that briefly 

indicates how the skills were shown and records the pcs, range 

and knowledge and understanding judged to have been evident 

in the candidate’s practice.  Observations are qualitative in that 

they record the quality of the candidate’s performance and 

complement the candidate's detailed description of the 

practice. 

Reflective account 


Candidates are required to produce reflective accounts that are 

written in the first person and describe their actions in 

completing a task.  The candidate is expected to indicate pcs, 

range and knowledge and understanding which were 

demonstrated in the practice.  The reflective account should 

always explicitly focus on the candidate’s real work and not 

on what might be done.

Product



Any work product that shows how a candidate meets the pcs, 

range and knowledge and understanding can be used as 

evidence.  Pcs that indicate that the candidate should provide 

evidence of recorded information are best met by products. 

Products do not have to be included physically in the portfolio,  

but if used to claim pcs and/or range there must be a tracking 

system which indicates where the can be located. The 

advantage of this is that it protects the anonymity of the client.

Witness testimony


If someone other than the assessor sees the candidate carry out 

some work, then the assessor can request confirmation from a 

witness.  The witness can confirm that the candidate carried 

out a particular activity but it is the assessor who makes the 

judgement of the witness testimony matched against the 

specific pcs, range and knowledge and understanding. 

Simulation 



Simulation is used by assessors where the work task is unlikely 

to occur.  An artificial version of the situation is created to 

allow the candidate to demonstrate performance and possibly 

knowledge and understanding in a given area by simulating the 

activity and judging how the candidate would deal with the 

task if it arose.

Projects and assignments 

Projects and assignments are set by assessors to allow the 

candidate to meet gaps in performance and knowledge 

evidence. 

Accreditation of prior learning(APL)
Prior achievements of the candidate can be used to evidence 

the pcs, range and knowledge and understanding.  However, 

current practice must also be included to show that the 

candidate still has the skill at the time of completing the 

qualification. 

Centre 




The centre is the organisation through which the candidate is 

registered for his/her qualification.  Centres are normally 

employers, colleges or training agencies.

Scottish Qualifications Authority 
The SQA is the organisation that issues the qualifications and 

approves the centres to offer the qualifications.  

WORKED EXAMPLES
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The following pages contain some worked examples of how to write evidence of performance and knowledge and how to match it against the units, elements, pcs, range and knowledge of the standards.  The examples do not necessarily show all the evidence which would be required for a complete unit.

We hope you will find the worked examples helpful.  Please note, that whilst you may wish to use the SQA recording documentation, it is recognised that candidates and assessors will have different styles of describing, explaining and writing about events and incidents.  You should do this in the way most suitable to you. 

Evidence index
Early Years Care and Education Level 2

Evidence number


Description of evidence
Included in portfolio

(Yes/No)

If no, where located
Sampled by internal verifier (enter date)

1
Direct observation by assessor
Yes


2
Reflective account
Yes


3
Product: Song list
Yes


4
Record of questions and answers
Yes



























































































































































































ASSESSMENT PLAN 

Units and Elements to be assessed                                                              Date:

C8: Implement planned activities for sensory and intellectual development 

C8.5: Examine objects of interest with children

C4: Support children’s social and emotional development
C4.2: Help children to relate to others

C4.5: Assist children to develop positive aspects of their behaviour


C9: Implement planned activities for the development of language and communication skills 

C9.1: Implement music sessions

E1: Maintain an attractive, stimulating and reassuring environment for children

E1.2: Prepare and maintain displays

Activity



Music activity to include:

            Display of objects of interest                     Music making and singing

            Co-operation with others                           Language skills

            Goals & boundaries                                    Social interaction



Assessment method/ Sources of evidence

Direct Observation                                      Reflective Account

Questioning where required                       Products – Photograph of display 

                                                                                           List of songs



Assessor feedback:



Follow up action:

Date of next meeting: 

Assessor signature _____________________________ 
Date _____________________
Candidate signature ​​​​​​____________________________








     

Evidence Number 1


DIRECT OBSERVATION 
BY ASSESSOR







DATE OF OBSERVATION…..

Candidate Name:
___________Jane Tyler______________________________

Skills/activities observed:

I observed Jane setting up a display about music with the children and then carrying out a singing and music-making session.  She met the requirements of all pcs, ranges and evidence of underpinning knowledge and understanding detailed in his reflective account.   

Jane had prepared well for this activity by checking what instruments were available in the setting.

She involved the children in all aspects of the activity, encouraging their participation, and promoting their language and social skills.  Jane gave appropriate help as needed and also offered appropriate praise.  She ensured that the goals and boundaries of the nursery were observed.

Jane used body movement and eye contact in the action songs to encourage the children to join in.  She sang the words clearly and loudly enough for the children to hear and respond

Jane had planned the activity to fit with the setting’s curriculum planning.  



Assessor’s feedback to candidate on the work observed:

A very good activity Jane.  You had obviously worked hard to plan it.  You interacted extremely well with the children and involved the children in all aspects of your activity.  You also ensured that you gave appropriate praise to the children and made sure that the children knew why you were praising them.

The music and singing session went very well and you took a good opportunity to expand on your activity at the end of the singing when you discussed music from different countries and then kept the music theme going with your listening activity.



Assessor signature _____________________________ 
Date _____________________
Candidate signature ​​​​​​____________________________________________











Evidence Number 2

REFLECTIVE ACCOUNT

Candidate:
____________Jane Tyler__________________________

Unit(s)/Element(s):  C4  Element 2, Element 5

                                       C8 Element 5



C9  Element 1




E1  Element 2


Unit/element

Pcs

Unit K&U

C8.5pc1

C9.1pc1

C8.5pc4

R 1a)c),2a)

C8.5pc1

C8.5pcs2,3

E1.2pc6

C8.5pc5

R 1b)

C4.5pcs1,2

C4.2pcs1,2

R 1a),2a),3b)

C8.5pc8

E1.2pc10

C8.5pc6

E1.2pc2

C8.5pc3

R 3a)b)c)

E1.2pcs1,8

R 1a)b)c)

C8.5pcs5,7

R 1d)e)

E1.2pc6

E1.2pcs6,8

C4.5pc2

C4.2pc1

R 1b),3c)

C9.1pcs2,3

R 3a)c)
The theme in our nursery is different sorts of music to help the children with knowledge and understanding of the world and encourage their expressive and aesthetic development.  I planned to set up a music display with the children and then do some singing and music-making with them.  We have plenty of musical instruments in the nursery.  Last week the children made bongo drums from large tins and maracas from small plastic bottles filled with rice, dried peas or lentils.  I decided to make the display for hearing as well as seeing.  I discussed my idea with my work colleagues and agreed it with them before I began.  

On Wednesday morning, I collected a small group of four 3 and 4 year old children indoors and told them what we were going to do.  I asked them to give me ideas for instruments we could put on display and if we could use anything else to show music.  They wanted to display the instruments they had made and also to look in the music cupboard for other instruments.  One of the children suggested adding books of songs to the display.  I praised her for her good idea and agreed we could do that.  Then another child asked if we could put a tape on so that people could listen to music as well as look at instruments.  I praised him too for his idea.

We went to the cupboard to choose the instruments for display.  I encouraged the children to help each other to bring the instruments out and carry them to the display table.  I made sure that the table was firm and wouldn’t tip over.  We sprayed the top with anti-bacterial liquid and wiped it down to provide a clean surface for our display.  It was at the children’s height so they could easily place and arrange objects on it.  We used a battery-operated tape player so there weren’t any wires to trip people up.

The children set out the instruments, experimenting with the sounds as they laid them out, which helped them to learn about size and weight.  I suggested that we could put different types of instrument together such as ones we shake, ones we rattle and ones we bang.  We talked about the sounds the instruments make and listened to loud and quiet sounds.  The children then went to the book corner and brought back pictures of people from different countries making music as well as some songbooks.  We placed the books where the children decided to put them, matching pictures of instruments with the instruments on the table, learning to group similar objects together.

I praised all the children for how hard they had worked to set up our display and thanked them for their help.  A few more children came to join us and

examine the display we had set up so we had a large group of seven 

children.  I asked if they would like to play some music and sing .  We each

chose an instrument and then took it in turns to choose a song.  At 3 to 4
C8:7

C9:12

C9:11

E1:4

C4:33

C9:11

C8:27

C8:21

C9:31

E1:11

C8:21

C8:11,14

C9:14,16,24

E1:14

C9:14

C8:20

         

Reflective Account continued

Unit/element

Pcs

Unit K&U

C9.1pcs1,6

R 1a)c)d),

2c),3d)

C9.1pc4

C9.1pc5

C9.1pc7


years old most children know some familiar songs and can play a simple instrument.  We sang ‘Frere Jacques’ from France and several nursery and action rhymes.  I knelt down on the floor during the singing so I could maintain eye contact with the children and they could see my hand and finger movements and hear my voice.  When the singing was over several of the children left the group.  Three of the older children stayed and we talked about the countries our instruments came from and the songs and dances that might go with them.  We finished our activity by listening to some of the music tapes and trying to guess which instruments were being played.
C9:16,24

C8:26

C9:14

Assessor signature _____________________________ 
Date _____________________
Candidate signature ​​​​​​____________________________________________











Evidence Number 3

PRODUCT

Song List

 

Five fat peas – action and number song



Twinkle twinkle little star



One two three four five – fine motor skills and number song



Wheels on the Bus – action song



Miss Polly had a Dolly – action song



Frere Jacques – French language song



Wind the Bobbin up – action song


C9.1  Range 1c,1d,1e 

Assessor signature _____________________________ 
Date _____________________
Candidate signature ​​​​​​____________________________











Evidence Number 4

QUESTIONS AND ANSWERS 










DATE…………

Candidate Name:
___________Jane Tyler______________________________

Indicate the unit, element, pcs, range and/or knowledge requirements where questions are used to fill the gaps:

Unit: C9 – Implement planned activities for the development of language and communication skills

Element: 1 

PC:  C9.1.2,4

Range:  1b)

Knowledge and understanding:  17



The following questions were discussed to evidence the pc and knowledge and understanding gaps as detailed above.

Question C9.1.2,4 

How would you introduce unfamiliar, new songs to children?

Answer

I would tell them we are going to learn a new song and then I would sing it right through for them.  After that I could sing short bits of the song and ask them to copy me while I sang with them or I could speak the words in short bits first.  If I spoke the words, the children could copy me in speaking the words and then I would sing what we had spoken.  After that the children could sing with me.  We would gradually sing longer parts of the song until we could sing it through.

Question K&U 17

What sorts of songs work with different size groups of children?

Answer

Action rhymes do not always work with large groups as children might bang into each other.  Songs like ‘Round and round the garden’ only work on a one-to-one as the singer must do the circles on the child’s hand.

Nursery rhymes and songs from television shows work best with large groups of children as they can sit down to sing them.



Assessor signature _____________________________ 
Date _____________________
Candidate signature ​​​​​​____________________________

BLANK EXAMPLES
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Early Years Care and Education

Level 2

We hope you will find the proformas helpful.  Please note, that whilst you may wish to use the SQA recording documentation, it is recognised that candidates and assessors will have different styles of describing, explaining and writing about events and incidents.  You should do this in the way most suitable to you. 

Evidence index
Early Years Care and Education Level 2

Evidence number


Description of evidence
Included in portfolio

(Yes/No)

If no, where located
Sampled by internal verifier (enter date)









































































































































































































ASSESSMENT PLAN 

Units and Elements to be assessed                                                              Date:




Activity



Assessment method/ Sources of evidence

Direct Observation                                      Reflective Account

Questioning where required                       Products                                                                                      



Assessor feedback:



Follow up action:

Date of next meeting: 

Assessor signature _____________________________ 
Date _____________________
Candidate signature ​​​​​​____________________________








     

Evidence Number 


DIRECT OBSERVATION 
BY ASSESSOR







DATE OF OBSERVATION…..

Candidate Name:
_________________________________________

Skills/activities observed:



Assessor’s feedback to candidate on the work observed:



Assessor signature _____________________________ 
Date _____________________
Candidate signature ​​​​​​____________________________











Evidence Number 

REFLECTIVE ACCOUNT

Candidate:
______________________________________

Unit(s)/Element(s):  

Unit/element

Pcs

Unit K&U



         

Assessor signature _____________________________ 
Date _____________________
Candidate signature ​​​​​​____________________________

Evidence Number 

PRODUCT

Song List

Assessor signature _____________________________ 
Date _____________________
Candidate signature ​​​​​​____________________________










Evidence Number 

QUESTIONS AND ANSWERS 










DATE…………

Candidate Name:
_________________________________________





Assessor signature _____________________________ 
Date _____________________
Candidate signature ​​​​​​____________________________
PAGE  

