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Welcome 

……to the Scottish Vocational Qualification (SVQ) in Early Years Care and Education at level 3.  This is a nationally recognised award approved by the Scottish Qualifications Authority (SQA), and is suitable for those working in Early Years Care and Education settings.

In the SVQ in Early Years Care and Education at level 3, while candidates are expected to be involved in very practical hands-on child care tasks (e.g. listening, organising curricular activities, observing and assessing children, dealing with health and hygiene needs etc), they are also expected to be able to take initiatives, work on their own and be involved in curriculum planning for the setting and to meet the needs of individual children. 

To achieve the SVQ in Early Years Care and Education at level 3, candidates must achieve 11 mandatory and 3 optional units.

Contents 
The following pages offer assessment guidance to candidates, assessors, internal verifiers and external verifiers – in short – anyone who is involved in the assessment process.

First of all there is a description of the format of SQA awards, followed by the roles and responsibilities of all those involved.

The guidance then goes on to explain what evidence is, and the various methods of assessment, which are used to judge the evidence.

Finally there is a set of blank recording proforma for use in recording assessment and achievement, followed by some worked examples of how to complete the documentation.

About Scottish Vocational Qualifications (SVQs) 
SVQs are work-based qualifications, which set the level of competence required by Early Years Care and Education workers in their particular field.  These are called standards and they have been designed and developed largely by employers and practitioners from the statutory and voluntary child care sectors.  For people working with children, there are various SVQs available for different areas of practice.

SVQs are nationally recognised awards, which cover a wide range of child care activities.  They also have levels assigned to them, which are related to the responsibilities of a person’s actual job.

What does an SVQ look like? 
All SVQs – follow the same format.  There are:

· Units
· Elements
· Performance Criteria
· Range
· Knowledge Evidence
UNITS are simply different tasks that are familiar areas of work to all child care workers.

For example, the SVQ at level 3 in Early Years Care and Education contains 14 UNITS (11 mandatory Units and 3 optional Units from a large selection) – one of which is:-

 ‘Promote children’s social and emotional development’ (C5 [AK8E])

Each Unit comprises up to six ELEMENTS – which describe the activities early years workers are expected to perform.

So, in the above example of the Unit ‘Promote children’s social and emotional development’ (C5 [AK8E]), one element is:-

 ‘Enable children to relate to others’ (C5.2) 

PERFORMANCE CRITERIA (pcs) are built into each element and are the standards against which the work activities should be measured – and for which evidence of actual performance must be provided.

An example of a performance criterion (pc) from the element ‘Enable children to relate to others’ (C5.2) is:

‘Children are positively encouraged to co-operate with other children and adults in ways which are realistic to behaviour expectations and developmental levels’ (C5.2.pc2).

The pc indicates that the standard is that the candidate demonstrates awareness of the behaviour to expect from children at different ages and stages of development and also the behaviour goals and boundaries set within the workplace setting.

RANGE statements – are ways of ensuring a candidate can carry out the activities for the unit and/or element in a variety of contexts and situations.  For example, ‘Children in the setting may: have one language or more than one language; have difficulty in relating with others or no difficulty in relating with others; come from various backgrounds and cultures  

KNOWLEDGE AND UNDERSTANDING – this requires that candidates understand their actions and can integrate knowledge and practice.

The selection of units that make up the SVQ in Early Years Care and Education at level 3 can be found in the SVQ Information Sheet

Who’s who in SVQs 
the candidate





is the person undertaking the SVQ.  The responsibility of a candidate is to meet 

with the assessor, plan how to undertake units and then produce evidence to 

demonstrate competence.

the assessor 




is the person who assesses the candidate and decides if he/she is competent .  

The assessor is often (but not always) in the same workplace as the candidate.  

The assessor has the responsibility to meet with the candidate regularly to plan, 

support, judge and give feedback on performance.

the internal verifier 




is someone designated by the assessment centre to ensure that assessors are 

consistent in the use of assessment methods and assessment decisions.  This 

can be carried out by sampling evidence on a regular basis and by ensuring that 

candidates are being supported to achieve their award.  

The external verifier



is appointed by SQA, the Awarding Body, to ensure consistency in assessment 

and internal verification across all centres offering the award.  Centres are 

normally visited by an external verifier at least once a year but may be visited 

twice a year. 

Evidence
Here are a number of methods of assessing evidence which can be used to demonstrate a candidate’s 

competence.  These are:

DO 

Direct Observation by the assessor of real work activities

RA 

Reflective Account by the candidate, which is a detailed description of real work 

activities.

P

Products – these are usually reports, recordings, curriculum plans, recipes, photographs 

of displays etc. made by candidates as part of their normal work duties.

Q

Questions – these can be used to cover gaps in pcs, range or for knowledge. 

WT

Witness Testimony – this is a statement or comment by someone who has participated 

in, or observed a candidate’s activity (e.g. colleague, parent or other appropriate 

person) confirming the candidate was involved in an activity or event. 

Other

This could be prior learning and achievement, projects or simulation.

NB.  It is extremely important that all evidence can be identified in portfolios.  This means that there should be an accurate method of tracking evidence for ALL performance criteria, ranges and points of underpinning knowledge and understanding.

Specific Assessment Guidance
In any of the SVQs in Early Years Care and Education,  the two most common types of evidence will be direct observation and reflective account.  Questioning is usually, but not always required, to ensure adequate knowledge.  Some of the candidate’s knowledge can be inferred from competent performance of real work activities.  Candidates should also include appropriate and relevant evidence of underpinning knowledge and understanding in their reflective accounts to demonstrate their ability to relate theory to their practice.  For more complex requirements, such as ‘Detailed knowledge of the course of children’s physical, social and emotional, sensory and intellectual development and language and communication skills’, it is likely that other evidence will be necessary such as a project.  As the Early Years age range is from birth to 8 years it is unlikely that a candidate could demonstrate the depth and range required by the knowledge points through the assessor's observation.  

It is important that candidates have a child-centred and holistic approach to working with children.  Elements and units should be assessed together wherever appropriate rather than one-by-one.  The best way to explain this further is simply to look at the worked examples that follow.

Witness Testimony can be used, as appropriate, to affirm and support evidence produced by the candidate.  Care and sensitivity must be exercised if service users, such as parents, are providing this.

Evidence Requirements are contained within each Unit, and it is important that these instructions are followed.  For example, if it says that ‘your assessor must see you carry out performance criteria in each element in this unit in real working conditions’, then the assessor must do this – simulation or witness testimony will not do instead.   Also, where there is a requirement for at least one aspect of each range category to be observed by the assessor, this is also a mandatory requirement.

In addition to the evidence requirements built into the SVQ, SQA from time to time issues ‘assessment guidance’ where it is thought that guidance may assist the process of assessing a candidate.  This information is provided on the Care Scotland web pages at the SQA website, www.sqa.org.uk  The Care Scotland Bulletin, published by SQA twice per year, and distributed to all assessment centres, gives the same information. 

How to get started 
The best way to fully understand an SVQ award is to become familiar with the standards.  By doing this, opportunities for assessing elements and units together can be identified by candidate and assessor.  

At the start the assessor and candidate should meet to draw up an assessment programme.  This programme should contain details of how often they will meet and where.  They should decide on which Units can be assessed together and how.  

In order to integrate Units effectively, the assessor and candidate draw up ASSESSMENT PLANS.  These assessment plans should identify performance criteria, ranges and knowledge and understanding from individual elements of Units which can be assessed together.  In this way one reflective account can provide evidence for performance criteria, ranges and underpinning knowledge and understanding across a number of elements from several Units.

An example of an assessment plan is provided in this document. 

Next, a decision should be made about which group of Units to assess first.  It is better to begin with a familiar area of work and plan carefully so that the candidate knows exactly what the assessor will observe.  The candidate also needs clear understanding of what should be written for the Reflective Account.  Finally a date should be agreed for when the assessment programme will be reviewed and a target date set for completion.

Glossary 
Unit




The qualification is made up of a number of Units.  The 

number of Units varies depending on the qualification.  Each 

Unit is designed around a specific area of work practice. 

Element 



Units are divided elements that divide the specific area of work 

up into distinct steps or tasks 

Performance criteria


Each element has a number of performance criteria (pcs).  The 

pcs are what the candidate must show through their practice.  

By meeting pcs the candidate demonstrates skill or 

competence in completing a task. 

Range 




The range provides detail of the context in which the 

performance criteria will be demonstrated. 

Knowledge and understanding
Each Unit lists the knowledge and understanding that is 

required to effectively carry out the specific area of work 

practice.  All of the knowledge and understanding must be 

inherent in the candidate’s work and will be shown either 

through reflective accounts, work practice, answers to 

questions or written assignments. 

Direct observation 


The assessor records judgements of observed practice, based 

on the skills demonstrated by the candidate, that briefly 

indicates how the skills were shown and records the pcs, range 

and knowledge and understanding judged to have been evident 

in the candidate’s practice.  Observations are qualitative in that 

they record the quality of the candidate’s performance and 

complement the candidate's detailed description of the 

practice. 

Reflective account 


Candidates are required to produce reflective accounts that are 

written in the first person and describe their actions in 

completing a task.  The candidate is expected to indicate pcs, 

range and knowledge and understanding which were 

demonstrated in the practice.  The reflective account should 

always explicitly focus on the candidate’s real work and not 

on what might be done.

Product



Any work product that shows how a candidate meets the pcs, 

range and knowledge and understanding can be used as 

evidence.  Pcs that indicate that the candidate should provide 

evidence of recorded information are best met by products. 

Products do not have to be included physically in the portfolio,  

but if used to claim pcs and/or range there must be a tracking 

system which indicates where the can be located. The 

advantage of this is that it protects the anonymity of the client.

Witness testimony


If someone other than the assessor sees the candidate carry out 

some work, then the assessor can request confirmation from a 

witness.  The witness can confirm that the candidate carried 

out a particular activity but it is the assessor who makes the 

judgement of the witness testimony matched against the 

specific pcs, range and knowledge and understanding. 

Simulation 



Simulation is used by assessors where the work task is unlikely 

to occur.  An artificial version of the situation is created to 

allow the candidate to demonstrate performance and possibly 

knowledge and understanding in a given area by simulating the 

activity and judging how the candidate would deal with the 

task if it arose.

Projects and assignments 

Projects and assignments are set by assessors to allow the 

candidate to meet gaps in performance and knowledge 

evidence. 

Accreditation of prior learning(APL)
Prior achievements of the candidate can be used to evidence 

the pcs, range and knowledge and understanding.  However, 

current practice must also be included to show that the 

candidate still has the skill at the time of completing the 

qualification. 

Centre 




The centre is the organisation through which the candidate is 

registered for his/her qualification.  Centres are normally 

employers, colleges or training agencies.

Scottish Qualifications Authority 
The SQA is the organisation that issues the qualifications and 

approves the centres to offer the qualifications.  

WORKED EXAMPLES

Scottish Vocational Qualification

In

Early Years Care and Education

Level 3

The following pages contain some worked examples of how to write evidence of performance and knowledge and how to match it against the units, elements, pcs, range and knowledge of the standards.  The examples do not necessarily show all the evidence which would be required for a complete unit.

We hope you will find the worked examples helpful.  Please note, that whilst you may wish to use the SQA recording documentation, it is recognised that candidates and assessors will have different styles of describing, explaining and writing about events and incidents.  You should do this in the way most suitable to you. 

Evidence index
Early Years Care and Education Level 3

Evidence number


Description of evidence
Included in portfolio

(Yes/No)

If no, where located
Sampled by internal verifier (enter date)

1
Direct observation by assessor
Yes


2
Reflective account
Yes


3
Product: snack menu
Yes


4
Product: long term curriculum plan
Yes


5
Product: medium term curriculum plan
Yes


6
Product: short term curriculum plan
Yes


7
Record of questions and answers
Yes





















































































































ASSESSMENT PLAN 

Units and Elements to be assessed                                                  Date:  

C2: Provide for children’s physical needs  

C2.1: Help children to toilet and wash

C2.2: Help children when eating and drinking

C5: Promote children’s social and emotional development  

C5.2: Enable children to relate to others

C5.3: Develop children’s self-reliance and self esteem  

C10: Promote children’s sensory and intellectual development 
C10.2: Develop children’s awareness and understanding of sensory experiences

C10.3: Develop children’s understanding of mathematics and science

E3: Plan and equip environments for children

E3.1: Establish and maintain a safe environment for children

E3.3: Select furniture and equipment for children

E3.4: Organise and maintain the physical environment for children

M8: Plan, implement and evaluate routines for children
M8.1: Plan routines for children

M8.2: Implement planned routines

M8.3: Evaluate planned and implemented routines and activities
C3: Promote the physical development of children  

C3.4: Develop children’s fine motor skills

C7: Provide a framework for the management of behaviour 

C7.1: Negotiate and set goals and boundaries for behaviour

C7.2: Promote positive aspects of behaviour
C11: Promote children’s language and communication development
C11.4: Provide communication opportunities to enhance and reinforce children’s language and communication development

C11.5: Interact with children to promote their language and communication development

M7: Plan, implement and evaluate learning activities and experiences
M7.1: Plan a curriculum to facilitate children’s learning and development

M7.3: Implement planned learning activities and experiences

M7.4: Evaluate planned learning activities and experiences



Activity

Snack time to include – Toileting                                        Food preparation

                                         Co-operation with others            Tasting game

                                          Language skills                            Goals & boundaries

                                          Social interaction                         Self-help skills   

Assessment method/ Sources of evidence

Direct Observation   (use Snack time activity)           Reflective Account

Questioning where required                                  Products – Curriculum plans 

                                                                                                      Snack menu

                                                                                                       Map of setting layout

Assessor feedback:



Follow up action:

Date of next meeting: 

Assessor signature _____________________________ 
Date _____________________
Candidate signature ​​​​​​____________________________

DIRECT OBSERVATION 




Evidence Number 1
BY ASSESSOR







DATE OF OBSERVATION…..

Candidate Name:
___________John Norris______________________________

Skills/activities observed:

I observed John providing snack in his nursery setting.  He met the requirements of all pcs, ranges and evidence of underpinning knowledge and understanding detailed in his reflective account.   

He had prepared well for this activity which was also part of the nursery daily routine.  All the ingredients he planned to use were ready for use before he asked the children to help him and reminded them that he could only take four of them.  He ensured that health and hygiene requirements were met for individual children as well as the group and encouraged the children to develop self-help skills during hand-washing.  The activity took place in the snack corner of the nursery.

He involved the children in all aspects of the activity, encouraging their participation, and promoting their language, fine motor and social skills.  John gave appropriate help as needed and also offered appropriate praise.  He ensured that the goals and boundaries of the nursery were observed.

When talking with the children, John listened carefully to them, maintaining eye contact and smiled and nodded to encourage them to continue.  He used an appropriate quiet tone of voice and ensured that he respected each child’s personal space.

John had planned the activity to fit with the setting’s curriculum planning.  He also quickly recognised and used opportunities for promoting the children’s development and learning that had not been planned.



Units, elements, PCs and range items observed:

C5.3 pcs 1,10; C11.4 pcs 1,3;  C11.5 pcs2,4,5,6,8



Assessor’s feedback to candidate on the work observed:

A very good activity John.  You had obviously planned it extremely well.  You interacted superbly with the children and showed your awareness of their individual needs while meeting the needs of the group as a whole.  You also ensured that you gave appropriate praise to the children and made sure that the children knew why you were praising them.

You took every opportunity to encourage their language skills, discussing ‘germs’ during hand-washing and building on their comments to extend the learning in your planned activity to explore other concepts.



Assessor signature _____________________________ 
Date _____________________
Candidate signature ​​​​​​____________________________










Evidence Number 2

REFLECTIVE ACCOUNT

Candidate:
____________John Norris__________________________

Unit(s)/Element(s):  C2  Elements 1,2;  C3  Element 4

                                        C5  Elements 2,3;  C7  Elements 1,2



 C10  Elements 2,3;  C11  Elements 4,5




 E3  Elements 1,3,4;  M7  Elements 1,3,4;  M8  Elements 1,2,3
Unit/element

Pcs/Range

Unit K&U

C10.3pc1

C5.3pcs 3,4,8

R 1b)c)

C5.2pcs1,2

R 1a)d)e)

C7.1pcs1,5

M7.3pc4

E3.4pc3

E3.1 R 3a)

C2.2pcs1,2,3,  

           4,9,11   

R 1b)d),2b)

C5.3pc7

E3.1pc5

C2.1pc1 

R 1b)c),2a)c)

E3.1pc6

C2.1pcs2,3 

C3.4pcs1,2,3,

              5,6,7 

R 1b),2a)b)

C2.1pcs4,5

C10.3pcs5,6,7

R 1b),2a)

M7.3pcs1,3

M8.2pc2

R 2a)b)

M7.1  R 3a)

C3.4pc 4

C10.3pc2

R 2d)

C7.2pc1

C11.4pcs5,6,7

R1a)c)
I have been on snack duty this week in nursery.  Our long, medium and short-term curriculum plans include shapes, colours and counting so I decided to use the daily routine of snack-time to talk about shapes with the children.  At the same time I planned to provide some sensory experiences for them.  

On Wednesday morning I asked the children to help me to prepare snack.  I chose 2 three-year-olds and 2 four-year-olds from the volunteers as they can concentrate long enough to complete simple fine-motor tasks and can sort and match.  I ensured I chose boys and girls.  I explained that the nursery allowed only four children in the kitchen area and that I would choose others next time.

I checked the toilet area to make sure it was clean and then my helpers and I all washed and dried our hands.  The wash-hand basins, soap dispensers and paper towels are at child height so the children can reach.  Our information leaflet for parents tells them that we encourage children to meet their own hygiene needs as far as they are able.  While we were washing our hands I asked the children why we need clean hands to prepare food and they told me it was because dirty hands have germs which give us sore tummies.  One of the younger children had difficulty turning off the tap so I helped her.  We all put our paper towels in the bin when our hands were dry.

The menu for snack today was cheese sandwiches and an assortment of fruit with water or milk to drink.  One of the children at our nursery is allergic to dairy products so his sandwiches were made with vegetable spread and jam.  Another child does not like milk and her mother provides juice in a carton.

Before we began to make the sandwiches I cleaned the table with anti-bacterial spray.  I then gave the children a round-ended knife each and reminded them to keep their knives low on the table.   I worked alongside the children, helping where needed, as we spread slices of wholemeal bread with butter and then used cheese slices to make the sandwiches.  I asked the children if they knew the name of the shape they had made.  One of the older children said it was a square.  I praised him for answering and when one of the younger children repeated the word, I praised her too.  We then cut each sandwich into two and I again asked about the shape.  This time they were unsure so I told them it was a triangle.  They all repeated the word and then began talking to each other about shapes.  We cut the sandwiches again and this time all four children shouted out "Triangle".  One of the younger children then said "This is a little triangle and this is a big triangle" as she pointed to the appropriate shapes.  I praised her for noticing this and then the children and I discussed examples of 'big' and 'little' toys and people.  

I asked the children if we had enough sandwiches for everyone.  We decided we needed more so made another batch.  We then turned to the fruit.  We had bananas, oranges, apples and kiwi fruit.  The children knew the names of the fruit except the kiwi fruit.  I asked them about the shapes of the fruit and they all knew the oranges and apples were round.  We decided the bananas were long and I told the children that bananas are also curved which was a new word.  The word 'oval' to describe the kiwi fruit was new to them also.  We washed the apples and peeled the 
M8:7

M7:7

M7:23

M8:22

C3:17

C3:11

M8:8

M7:22

M7.22

C3:11       

C11:33

M7:23

C10:21

M8:10

Reflective Account continued

Unit/element

Pcs

Unit K&U

C11.5pc1  

R 1a)c), 2a)c)

C11.4pc8

M7.3pc2

M8.2pc8

C5.3pc6

C7.2pcs4,6

E3.3pc1

R 1b)

E3.4pc2

M8.1pcs3,4

R1a)b),2a),3a)

C2.1pcs1,6

M8.2pcs1,3,5

R 1a)

C5.3pcs2,3

R 2a)b)

C2.1pc7,8

C7.1pc4

R 1a)b)c)d)

C5.3pc10 R 2c)

C10.2pcs1,3,4

R1a)c)d)e),2b)3a)

C11.5pc8

R1a)c),2b)c)d)

C11.4pcs2,9

C10.2pcs5,7

M7.3pcs5,7

R 1a)

C5.2pcs7,8

C7.2pcs2,3

R 1a)b)c)d)

E3.4pc5
bananas, oranges and kiwi fruit.  The children peeled the bananas without difficulty but could not manage the other fruits so I peeled them.  We left the skin on the apples.  The children all managed to cut the bananas into short lengths and again we talked about the shapes we were making - circles, rounds and cylinders.  The younger children had some difficulty in pronouncing some of the new words so I repeated them.  We divided the oranges into segments and cut the apples into eighths.  The knife used on the apples was sharp so the children took it in turns to cut with my help to guide the knife. 

It was now time for snack.  I thanked my helpers and told them all how well they had done.  As a reward for their hard work they were allowed to have their snack first.  The snack area has three tables, each with four chairs, at child height.  They are arranged so that the children can easily pass between and around them.  I cleaned the tables and placed a jug of water and plates of sandwiches and fruit on each so that the children could help themselves to food and drink.  It is important to have a variety of colour and shape on the table, as this looks more attractive and encouraging.  Some children are willing to try new foods whereas others prefer only to eat familiar foods though they often will try something if a friend does.  I told the rest of the nursery children that it was snack time now and they could come for snack when they were ready as long as there was a place at a table.  Some of the children came at once while others said they wanted to finish their activities first.

As they came for snack, each child took a plate and a mug or carton of milk except for the child with the dairy product allergy whose sandwiches were ready for him on his plate.  Some of the children needed my help to push their straws into their milk cartons.  The child who has a carton of juice knows which is hers and collects it herself.  The children sat around the tables and I sat with them.  I encouraged them to pass the plates of food to each other explaining the importance of helping each other and making sure everyone had a share.  Then I asked them to tell me about the taste and smell of the fruits they were eating.  We discussed the hardness of apples, the softness of bananas and slippery kiwi fruits.  They said bananas were sweet and oranges not so sweet.  I asked them if they knew a word for something not being sweet.  I told them the words bitter and sour when they said they didn't know.  Some of the children then began a discussion about the colour of the fruits and the difference between the outside colour of a fruit and its inside.  We could see this clearly with the apple, which had a red skin.  I listened as they talked, nodding and smiling to encourage them to practise their language skills.  The children who had helped with snack contributed their observations from preparing the fruit and what it looked like before they cut it all up.  

We then played a game of guessing the fruit they were eating.  In turn each table of four children shut their eyes while I fed each of them a piece of fruit.  They had to guess the fruit from the taste and smell.  I had to remind the children to be quiet during someone else's turn and not to shout out the answer.  I praised all the children for trying as well as those who succeeded and we all agreed it is more difficult when you can't see. 

Each child clears away, washes and dries his or her own plate and mug.  The used drink cartons are put in the bin.  When all the children had finished and cleared away, I cleaned the tables.  I had noticed that there was not much butter left in the fridge and the pot of jam was nearly finished.  I told my supervisor so she could replenish the supplies.


M7:23

C3:16

M8:16

C3:15

E3:15

M7:22

C2:11

C2:4

C7:18

C10:8

M7:23

C10:16,17

M8:20

C5:16

M7.22

E3:14

Reflective Account continued

Unit/element

Pcs

Unit K&U

M8.3pcs1,3,4

R 1a),2a),3a)

M8.1pcs6,8

M7.4pc6

M8.2pcs2,9

M7.4pcs1,2,3,

              4,7  

R 1a)b), 

2a)b)c)d)
I found the snack preparation went well.  The children really enjoyed making the sandwiches and I think it was a good idea to use cheese slices the same shape as 

the bread.  They reinforced their knowledge of shape and learned some new vocabulary.  The children also brought in other concepts such as colour, outside and inside and comparative size, which I had not planned but made the learning experience better.   I ensured I gave appropriate praise for effort as well as achievement to promote the children's self-esteem and encourage their development and learning. 

The tasting and smelling game was a great success.  The children really enjoyed trying to guess what they were eating and also tried very hard not to peek.  Another activity to extend their sensory development could be a feely box where they concentrate more on touch.  I used indirect questions as much as I could to encourage the children to develop their language skills and smiled and nodded to show them I was listening and that they were doing well.


M8:14,15

C11:11,17



Assessor signature _____________________________ 
Date _____________________
Candidate signature ​​​​​​____________________________

 









Evidence Number 3
PRODUCT

SNACK MENU – C2.1.1 Range 1b,c, 2c; K&U 5

MONDAY
TUESDAY
WEDNESDAY
THURSDAY
FRIDAY

Beef or veggie burgers and 

salad

Milk or water
Own choice topping pizza

Milk or water


Cheese 

sandwiches and fruit

Milk or water
Baked beans on toast

Milk or water
Choice of cereal and fruit

Milk or water

ALLERGIES – R is allergic to all dairy products

OTHER – J has juice with her snack

Assessor signature _____________________________ 
Date _____________________
Candidate signature ​​​​​​____________________________











Evidence Number 4

PRODUCT

CURRICULUM PLANS

LONG TERM - M7.1pcs 3,6,7 Range 1c,3b;  M7.3pcs1,3 Range 1b,2c

August - October
October - December
January - March
March - June

Autumn


Diwali

Halloween
Book topic – fairy tales
Gardening and planting



Harvest


Light and dark
Spring – new beginnings
Visiting

Fruits and seeds
Christmas
Mother’s Day

Easter
Holidays

Assessor signature _____________________________ 
Date _____________________
Candidate signature ​​​​​​____________________________





PRODUCT




Evidence Number 5
CURRICULUM PLANS

MEDIUM TERM – M7.1pcs 3,6,7 Range 1b,3b;  M7.3pcs1,3 Range 1b,2b,3a,b,c,d

Curriculum aspect
Assessment focus

Emotional, Personal and Social Development
co-operative play and sharing resources

perseverance in tasks to promote positive attitudes, self-confidence

Communication and Language
use books to find interesting information 

listen and respond to music, stories and songs

use language to describe, explain, predict

Knowledge and Understanding of the World
mathematical language in nursery routines

recognise objects by sight, sound, touch, smell and taste

recognise patterns, shapes and colours

identify and use numbers

Expressive and Aesthetic Development
expressive painting, modelling

responding to sounds and music

participate in simple dances and singing games

Physical Development and Movement

co-operate with others in physical play and games

develop fine motor skills and eye/hand co-ordination

be safe in using tools and equipment

Staff-child interaction

Spend time in home area, talking, reflecting, encouraging role play.  

Talking about interest tables on shapes and colours

Use specific listening games at small group time

Offer focus for language/discuss properties/encourage counting.  Draw attention to names and shapes of fruit and food vocabulary

Promote careful handling of books, raise awareness of print.  Harvest display

Dual language books. Library visits.  Sun and rain: describe and discuss effects on growing food

Encourage observation skills in painting

Talking about tastes ‘sweet’, ‘sour’ 

Physical activities indoors and outdoors.  



Resources

Home area – Games and puzzles – Tape and listening activities

Books – Dual language – Autumn, harvest themes, growing fruit, vegetables and grain, fact finding Computer games – Sand, water, small worlds and plants, posters and photos
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PRODUCT




Evidence Number 6 
CURRICULUM PLANS

SHORT TERM – M7.1pcs 3,6,7 Range 1a,3b;  M7.3pcs1,3 Range 1b,2a,3a,b,c,d

Monday

Talk about different shapes and their names

(KUW)

Play shapes lotto

(PDM,EPSD)

Look at shapes of objects in the nursery and compare sizes (KUW)


Tuesday

Make a book of shapes, recording their names

(CL)

Find the shape.  Run round, when Triangle, Square, Circle etc. called, go and stand on correct shape.

(PDM)

Learn poem ‘Bears just watch me walking on all these squares’

(CL)


Wednesday

Make sandwiches at snack time.  Cut into squares and triangles.  (PDM)

Look at shapes of fruit  (KUW)

Use different shape and size cutters on playdough table (PDM)

Throw and catch different size balls  (PDM)


Thursday

Sort musical instruments into shapes.  What noises do they make?  (EAD)

Use gummed shapes to make a picture (EAD)

Look at 3 dimensional shapes and match them with 2 dimensional  (KUW)


Friday

Discuss sizes of children and adults in the nursery (CL)

Measure each child and make a graph to display on the wall  (KUW)

Cut out and bake biscuits with different shape cut from middle.

(AED)

Theme: Shapes and Sizes

Emotional, 

Personal and 

Social 

Development

(EPSD)

The children will cooperate with 

each other in 

games, taking 

turns and sharing


Communication and Language (CL)

In making a 

shape book, 

children will 

learn to 

understand that  words and 

pictures carry meaning


Knowledge & Understanding

of the World

(KUW)

The children

will learn about 

shape and size,

mathematical language in connection with food


Expressive and Aesthetic Development 

(EAD)

Using imagination to develop pictures with shapes, 

making biscuits with cutouts
Physical Development and Movement

(PDM)

Throwing and catching, running, stopping and starting

Manipulating knives for spreading and cutting



Daily activities: stories, singing, number.  Each week the children have opportunities painting, dough play, computing, dancing, music, telling news, PE, sand and water play.
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Evidence Number 7
QUESTIONS AND ANSWERS 










DATE…………

Candidate Name:
___________John Norris______________________________

Indicate the unit, element, pcs, range and/or knowledge requirements where questions are used to fill the gaps:

Unit: C2 – Plan, prepare and provide food and drink for children

Element: 1 

PC:  C2.1.5

Range:  N/A

Knowledge and understanding:  4



The following questions were discussed to evidence the pc and knowledge and understanding gaps as detailed above.

Question C2.1.5 

How do you encourage children who are reluctant to eat to take something for snack and how do you ensure no child takes too much?

Answer

I sit down with the child who refuses all the food and offer a choice – such as ‘would you like one sandwich or two?’ or ‘would you like fruit or a sandwich?’  Another way would be the tasting game I played which could encourage a child to eat something.

For the child who wants to take too much, I remind them about sharing and how much each person is allowed.  Often when snack is over, there is food not eaten and then I would allow those who want more to have some.

Question K&U 4

How do children’s food preferences and eating habits vary over time?

Answer

Children’s appetites vary over time.  Sometimes they are unwell or distressed and do not want to eat.  Sometimes they are at a stage of growing very quickly (growth spurt) and will be more hungry than usual.

Children’s food preferences are usually influenced by what they eat at home.  Younger children prefer familiar food but as they become older they are more willing to try new foods.  Older children are also influenced by peer group pressure and will eat the same as their friends.



Assessor signature _____________________________ 
Date _____________________
Candidate signature ​​​​​​____________________________________________

BLANK EXAMPLES

Scottish Vocational Qualification

In

Early Years Care and Education

Level 3

We hope you will find the proformas helpful.  Please note, that whilst you may wish to use the SQA recording documentation, it is recognised that candidates and assessors will have different styles of describing, explaining and writing about events and incidents.  You should do this in the way most suitable to you. 

Evidence index
Early Years Care and Education Level 3

Evidence number


Description of evidence
Included in portfolio

(Yes/No)

If no, where located
Sampled by internal verifier (enter date)




































































































































































































ASSESSMENT PLAN 

Units and Elements to be assessed                                                              Date:




Activity



Assessment method/ Sources of evidence

Direct Observation                                      Reflective Account

Questioning where required                       Products                                                                                



Assessor feedback:



Follow up action:

Date of next meeting: 

Assessor signature _____________________________ 
Date _____________________
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Evidence Number 


DIRECT OBSERVATION 
BY ASSESSOR







DATE OF OBSERVATION…..

Candidate Name:
_________________________________________

Skills/activities observed:

Units, elements, PCs and range items observed:



Assessor’s feedback to candidate on the work observed:
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Evidence Number 

REFLECTIVE ACCOUNT

Candidate:
______________________________________

Unit(s)/Element(s):  

Unit/element

Pcs

Unit K&U



         

Assessor signature ____________________________ 
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Evidence Number 
PRODUCT

SNACK MENU –
MONDAY
TUESDAY
WEDNESDAY
THURSDAY
FRIDAY







ALLERGIES – 

OTHER – 
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Evidence Number 

PRODUCT

CURRICULUM PLANS

LONG TERM - 
August - October
October - December
January - March
March - June
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PRODUCT




Evidence Number 
CURRICULUM PLANS

MEDIUM TERM – 
Curriculum aspect
Assessment focus
















Staff-child interaction



Resources
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PRODUCT




Evidence Number  
CURRICULUM PLANS

SHORT TERM – 
Monday


Tuesday


Wednesday


Thursday


Friday



Theme: Shapes and Sizes







Daily activities: 
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QUESTIONS AND ANSWERS 










DATE…………

Candidate Name:
_________________________________________
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