[image: Qualifications Scotland logo]
Research summary: International approaches to the assessment of writing in the age of AI: Considerations for Scotland’s externally assessed National Courses
Date: June 2026
Why did we do this research?
Coursework is an important part of how we assess writing in English at National 5, Higher and Advanced Higher. We have always been clear that there are limits to the assistance that should be provided in completing coursework, but the growth of artificial intelligence (AI), particularly generative artificial intelligence (GenAI), is bringing new considerations as AI tools like ChatGPT are changing how we work. This creates challenges for assessment — not only in making sure that work reflects a learner’s own skills, but also in ensuring that our assessment approach is the right one for our changing world.
We did this research to understand how other jurisdictions are responding to these challenges, and to identify approaches that could support assessment in Scotland.
What are we trying to find out?
How different education systems assess writing in the context of AI, particularly when the written work is developed over a period of time, like our coursework assignment.
How assessments are being adapted to remain fair, valid and reliable. This means looking at how to make sure they are effective for learner and societal needs, as well as how to prevent AI misuse.
What approaches could inform future practice in Scotland, learning what might work for us (and what might not) by looking at how other jurisdictions approach these challenges.
How did we do the research?
We explored and compared approaches across several jurisdictions, including England, Wales, Northern Ireland, Norway, New Zealand, Singapore and British Columbia. This helped us to see which features are similar to Scotland and which are different. We did this by:
Looking at their approach to research and policy in relation to AI, including where AI use is allowed and where it is not.
Looking at how each system works, for example, what courses are used in upper secondary, whether assessment mostly involves exams or coursework, and how approaches to assessment have changed recently, particularly in relation to AI.
Exploring how each system assesses writing in the first language, that is, the main language of learning in school (and usually of the home) for most learners.
What did we learn?
We noticed that in most jurisdictions studied:
AI is generally seen as a tool to support learning, not replace it.
Ensuring that work is a learner’s own remains a key priority.
Educators have a central role in supporting and authenticating work.
We found several common AI-appropriate assessment approaches across jurisdictions:
‘Process over product’ approaches: Learners are assessed on planning, drafting and improving their work as well as the final result.
Reflective components: Learners explain how they developed their work. They may consider what worked well, what didn’t, and what they would change next time.
Critical and analytical approaches: Learners focus on taking an approach to their work which includes critical and analytical activities. These can relate to how the use of AI has impacted the development of the learner’s work and what the benefits and challenges of using AI might be.
Personalisation: Teachers or learners personalise tasks to their setting and needs, within agreed limitations.
Linking of components: Written work is supported by presentations, posters or oral discussion.
Group work and peer review: This helps learners develop and demonstrate their own understanding, usually at an early stage in the development process.
Application of assessment-taking controls: Assessment controls already exist in many cases, but they might change or adapt in response to AI considerations. For example, some exam bodies have changed requirements about supervision, or placed limits on resources, or time limits.
Authentication: Teachers use their knowledge of learners to confirm that work is genuine.
Some jurisdictions, like Norway, clearly state that the changing approaches were a response to AI considerations. In others, like Wales, changes were part of wider reforms, where AI might be one of many reasons for changing the approach.
What will change because of the research?
We are publishing this research alongside a literature review of how approaches to the assessment of writing are changing, and an evaluation of the changes to the writing portfolio in English at National 5, Higher and Advanced Higher. Across all three pieces, it was clear that assessment of extended writing remains important. It supports skills such as critical thinking, analysis and creativity. This research also shows that assessment is adapting in response to the increasing use of AI, to make sure that AI isn’t misused and assessments are fit for purpose in an AI-enabled world.
Scotland’s current approach to the English writing portfolio, including supervised drafting and clear guidance on AI, aligns with emerging international practice. As such, we believe that this approach is working well at present, though we will continue to develop our research, and engage with our stakeholders about the best approach in future.
Read the full report
You can read International approaches to the assessment of writing in the age of AI: Considerations for Scotland’s externally assessed National Courses on our website.
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