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[bookmark: _Toc157065770]1. Purpose and use
This document is an appendix to the Overarching Assessment Strategy for competence-based qualifications. This sets out the requirements that are specific to assessment of the qualifications specified and covers the arrangements for the use of simulation and guidance on unit assessment. 
The purpose of this appendix is to provide awarding bodies with an appropriate and consistent approach to assessment, contextualised and exemplified for the sector. It should be used as the basis for developing and defining evidence requirements and assessment methods for the qualifications where:
· The Diploma at SCQF Level 5 is designed to recognise the competence of entry-level operatives in the sector. 
· The Diploma at SCQF Level 6 is designed to recognise the competence of technician-level operatives in the sector. 
· The Diploma at SCQF Level 7 is designed to recognise the competence of senior-level operatives in the sector. 
These qualifications require that learners are employed in a relevant occupational role and that workplace learning is aligned to, and assessed against, the performance requirements, knowledge and understanding requirements, and the meta-skills set out. Workplace learning is a partnership between learner, employer and learning provider and all learners must have the support of an employer in undertaking these qualifications.

[bookmark: _Hlk153445514]The qualifications and discipline-specific pathway options at SCQF Level 5 are:

Diploma in Agriculture at SCQF Level 5 

Diploma in Horticulture at SCQF level 5 with pathways in
· Horticulture
· Landscaping 

Diploma in Greenkeeping at SCQF level 5 with pathways in
· Greenkeeping
· Sportsturf

Diploma in Land and Nature Operations at SCQF Level 5 with pathways in
· Land and Estates 
· Nature Restoration 
· Game and Wildlife Management 

Diploma in Trees and Timber Operations at SCQF Level 5 
The pathways incorporate both common units and pathway specific technical units that underpin overall competence in the workplace.


The qualifications and discipline-specific pathway options at SCQF Level 6 are:
Diploma in Agriculture at SCQF Level 6 with pathways in:
· Crop Production
· Livestock Production
· Poultry Production
· Mixed farming


Diploma in Horticulture at SCQF Level 6 with Pathways in:
· Environmental Horticulture 
· Production Horticulture
· Retail Horticulture
· Landscaping

[bookmark: _Hlk146637623]Diploma in Greenkeeping at SCQF Level 6
Diploma in Sports Turf at SCQF Level 6


Diploma in Land and Nature Operations at SCQF Level 6 with Pathways in:
· Land and Estates
· Nature Restoration

The qualifications and discipline-specific pathway options at SCQF Level 7 are:
Diploma in Trees and Timber Operations at SCQF Level 7 with Pathways in:
· Forestry
· Arboriculture
The pathways incorporate both common units and pathway specific technical units that underpin overall competence in the workplace. 



[bookmark: _Toc157065771]2. Generic requirements 
[bookmark: _Toc82381218][bookmark: _Toc107484514][bookmark: _Toc157065772]2.1 Quality assurance requirements
These qualifications are quality assured as set out in the Overarching Assessment Strategy for competence-based qualifications section 2.  
[bookmark: _Toc107484515]Workplace assessment 
This outlines the guidance for assessing performance in the workplace. To be used in addition to the Overarching Assessment Strategy for competence-based qualifications in this occupational sector.
The qualifications will be delivered and assessed in the workplace. This is the environment in which learners will routinely be engaged in applying discipline-specific competences to support their own organisation in developing and delivering quality products and services.
These qualifications are designed to recognise competence in discipline-specific sub-sectoral contexts. This requires that learners be engaged in a relevant role and that work-based learning is aligned to, and assessed against, qualification unit performance requirements and knowledge and understanding requirements. This is the primary method by which learners develop and evidence the performance, knowledge and understanding requirements and meta-skills set out in these qualifications. 
Work-based learning is a partnership between the learner, the employer and the learning provider. All learners must have the support of an employer in undertaking the qualifications.
The Overarching Assessment Strategy identifies sources of evidence of learner competence. In addition, for the assessment of these qualifications, suitable types of evidence have been identified. These are listed in section 4 of this assessment strategy.
There are no further requirements specific to these qualifications.
[bookmark: _Toc81494708][bookmark: _Toc82381219][bookmark: _Toc107484516][bookmark: _Toc157065773]2.2 Occupational expertise and qualification requirements for those assessing or undertaking quality assurance of assessment
The requirements of assessors, internal verifiers and external verifiers are set out in section 2.4 of the Overarching Assessment Strategy for competence-based qualifications. There are no further requirements specific to these qualifications.
[bookmark: _Toc157065774]2.3 Evidence requirements for assessment  
Assessment evidence should be generated over a period of time and therefore more than one piece of evidence is expected. For example, this should be ongoing throughout the compilation of a portfolio of evidence. Assessors will need to determine when a candidate has provided enough evidence of sufficient quality to confirm the candidate has reached the required standard.
[bookmark: _Toc157065775]2.4 Simulation in a realistic work environment  
In addition to the Overarching Assessment Strategy in relation to the use of simulation for assessment, the following applies:
Simulation is permissible in line with the guidance set out in section 2.3 of the Overarching Assessment Strategy. Where simulation is permitted assessment must be conducted in a Realistic Working Environment, under conditions which replicate those of the workplace, and assessors must ensure that competence is fully transferable to the workplace. 
The workplace may see candidate exposure to commercially sensitive data that is used to support the delivery of products, processes and services. In such cases the opportunities for workplace assessment may be restricted and learners may not be able to use live environments as sources of evidence for workplace assessment. There may, therefore, be some circumstances within the units where assessment can only be carried out using simulation. These include where:
· activities are based on live environments and where mistakes made in carrying them out would pose unacceptable risks to the candidate or others (including animals and/or poultry) including consumers of specific products
· the costs incurred would be unacceptably high if mistakes were made during assessment activity 
· the qualities and outcomes of the learner’s behaviour are almost impossible to distinguish from those of their peers or colleagues, making authenticity uncertain (e.g.in collaborative teamwork contexts)
· activities or situations are sufficiently unusual and infrequent.
· collection and/or review of evidence of workplace performance would intrude unacceptably on personal privacy or confidentiality 
· there is a requirement to work with new techniques and/or work practices which may not be available in all workplaces 
Please note that where realistic work environment conditions are applied these will require working conditions to be replicated for example, in line with timescales, customer requirements etc. Where simulation is carried out it is not expected to be used for full units. 
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[bookmark: _Toc157065776]3.  Meta-skills 
[bookmark: _Hlk106183443]A key aspect of these qualifications is that learners develop the range of meta-skills as identified in the Overarching Assessment Strategy (section 3). Note that:
· The units Developing meta-skills and personal practice are mandatory in the qualification at SCQF level 5 and SCQF level 6. These two units at SCQF level 5 and SCQF level 6 specifically require learners to be able to achieve the following learning outcome:
· To develop meta-skills and personal practice through reflective practice, goal setting and active learning to improve own performance in line with organisational requirements.
· The unit Developing meta-skills and personal professionalism is mandatory in the qualification at SCQF level 7. This specifically requires learners to be able to achieve the following learning outcome:
· To develop meta-skills and personal professionalism through self-evaluation, setting and agreeing objectives, reflective practice, and active learning to improve own performance in line with organisational requirements
It is intended that the assessment of these meta-skills units will draw holistically on the assessment and evidence from the other units within the qualifications as learners carry out their normal day to day work activities, solve problems and work with others to achieve their objectives. 
The process of self-assessment, reflection and evaluation of practice are central to the development of an individual’s job specific skills and their meta-skills. This involves learners taking ownership of their learning by reviewing their work and reflecting on their progress. Accordingly, most organisational performance management processes involve setting clear objectives, agreeing development activities and conducting regular progress reviews and feedback. This enables evidence of the development of individuals’ job specific skills and meta-skills to be generated naturally as part of the performance management process. 
In summary, the meta-skills units are integrated with the other units of the qualifications rather than being viewed as a standalone unit. The associated performance requirements and knowledge and understanding requirements are generated through the other units and assessed through the performance management process. 
Furthermore, assessment of the meta-skills should focus on the nature and quality of the self-reflective practices and self-evaluation activities being undertaken, rather than the achievement of specific meta-skills. However, supporting evidence that examples the meta-skills development referred to in the self-reflective and self-evaluation practices should be provided. 
Section 3 of the Overarching Assessment Strategy provides guidance on the assessment of meta-skills to be used in conjunction with this assessment strategy appendix. The tools and approaches referred to in the Overarching Assessment Strategy are for guidance, therefore flexible approaches may be used to ensure assessment is relevant to individuals working in different organisations. Further information on meta-skills, including how meta-skills align to the units in this qualification can be requested from Skills Development Scotland at apprenticeshipdevelopment@sds.co.uk.


[bookmark: _Toc157065777]4. Methods of assessment
Learners are expected to demonstrate that they have met the performance requirements and knowledge and understanding requirements of these qualifications and are competent in a relevant occupational role in line with one of the discipline-specific pathways available. Learners will provide evidence of their competence in the workplace, and this will be assessed by qualified and experienced staff within an awarding body approved centre.
A range of assessment methods have been identified during the design of the qualifications set out in this assessment strategy. Learners are expected to provide evidence of meeting all the knowledge and understanding and performance requirements required to demonstrate that they are competent in the workplace. It is important for learners to recognise how they have developed skills and understanding along the way, and where these still need to be developed. The following methods of assessment have been identified as particularly suitable for the qualifications.

	Assessment methods
	Guidance

	Case studies 
	For portfolio.

	Evidence of prior learning
	Previous course/qualification assessment and certification should be made available.

	Multiple choice/short answer
questions - online or paper-based
	Completed at a centre or remotely. If delivered remotely online invigilation must be in place.

	Observations via physical or virtual tests
	Practical assessment and any oral reasoning. Virtual visits can help with evidencing infrequent or unseasonal activities.

	Personal statements
	Evidence of an apprentice’s activities and progress, could be demonstrated via online blog which is kept up to date during the apprenticeship.

	Portfolio of evidence
	Photographs, videos, case studies.

	Presentation
	A brief oral presentation on a  specific and relevant topic. This could be followed by oral questioning. 

	Product evidence
	The output of Apprentice performance.

	Professional discussion
	A structured conversation between the Assessor and Apprentice, where the candidate is an active participant rather than simply responding to questions.

	Realistic simulation via scenarios and/or questionnaires
	Where the achievement of valid and reliable assessment calls for evidence of performance under workplace conditions, but where it will be difficult and/or unsafe to assess through normal working practice.

	Reflective account
	An accurate description by the candidate of work they carried out (linked to performance evidence where possible) and/or their knowledge. 

	Witness testimony
	From line managers and relevant others.


[bookmark: _Hlk114237785]For further details: https://www.sqa.org.uk/files_ccc/Guide_To_Assessment.pdf

It is recommended that learners undertaking the qualifications develop a portfolio of work to evidence their competence. The portfolio may contain a variety of different types of evidence, collected over time. This approach will allow learners to collect evidence of achievement in ways that are most appropriate to their job role as well as the qualification being undertaken.
Knowledge and understanding can be demonstrated in several different ways, but it is suggested that the most appropriate methods for these qualifications are case studies, professional discussion and presentation. Assessors should ensure they ask relevant questions that reflect the content of the unit being assessed and enable learners to demonstrate knowledge and understanding as defined within the unit.

Witness Testimony

Lantra recognises that for the assessment of workplace performance to be as natural and efficient as possible, the use of witness testimony has a crucial role in the collection of evidence. 
Those providing witnesses testimony must be fully briefed and clear about the purpose and use of the testimony. Any relationship between the witness and candidate should be declared and noted by the assessor. 
Witnesses must be able to demonstrate to the assessor that they have the necessary expertise in the area for which they are providing testimony to make a judgement that the candidate has completed the task to organisational procedures and to the required standard. The overall decision regarding competence of the candidate will be made by the assessor and is subject to internal and external verification.
Source: Lantra Assessment Strategy (Dec 2015)
Simulation 

Simulation should only be used where it is difficult to collect evidence through a real work environment/situation. Simulations will usually deal with contingencies such as unexpected problems, emergencies, or other incidents which will not necessarily occur frequently, or where opportunities are not available. 
The awarding body must issue adequate guidance to their centres as to how these simulations should be planned and organised. In general this guidance must ensure the following: 
· simulations should only be used where prescribed in the relevant guidance document 
· all simulations must be planned, developed and documented by the centre in a way that ensures the simulation correctly reflects what the standard seeks to assess 
· the physical environment for the simulation must be as realistic as possible, reflecting industry working practices and drawing on real resources that would be used in the industry 
· the simulation must also reflect the same pressures and time constraints that might apply in the workplace 
· all simulations must be agreed beforehand with the external verifier and monitored by the awarding body. 
· simulations can only be used to supplement real work activities and should not be the only source of evidence used to indicate competence 
· a centre’s overall strategy for simulation must be approved by the awarding body 
Source: Lantra Assessment Strategy (Dec 2015)


Specific Unit Requirements 

1. Feedback from the consultation and subsequent discussion with both the Qualifications Design Group (QDG) and Technical Expert Group (TEG) identified a need for the following Units:
· Contributing to performing work activities (SCQF level 6)
· Performing work activities (SCQF level 8)
The purpose of these Units include:

· Consistency of approach to work activities in terms of getting ready to undertake a function (prepare), undertaking that function (do) and closing down that function (review) at different levels
· Capture of the prepare/do/review knowledge and performance requirements that are common to all other Units and hence reduce duplication and assessment workload
· Ensure the inclusion of workplace sustainability and environmental considerations
· Provide clear progression from the SCQF level 6 to the SCQF level 8 unit

These Units relate closely to the job specific units in the qualification and will be assessed holistically throughout the assessment process to prevent over assessment. In order to demonstrate competence for these units, the evidence for all the performance requirements must be drawn from at least three of the job specific units taken to demonstrate the learners’ ability to start up, prepare for, and complete the work on different occasions and in different circumstances.
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