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The statistics used in this report are pre-appeal.
This report provides information on the performance of candidates which it is
hoped will be useful to teachers/lecturers in their preparation of candidates for
future examinations. It is intended to be constructive and informative and to
promote better understanding. It would be helpful to read this report in conjunction
with the published question papers and marking instructions for the Examination.

Comments on candidate performance
General comments
This year saw a substantial increase in the number of candidates presented for the examination, from 3065 in
2008 to 3317. In speaking, results were very much in line with 2008, with marginal increases at Grades 1 and
2. The trend continued at General level and there was a total increase of those achieving Grades 1-4 of some
2%. In writing there was a 3.3% increase in the numbers achieving a Grade 1 and a 5% increase in Credit
awards. This improvement continued through Grades 3 and 4 and overall the numbers achieving Grades 1-4
increased by 3.1%. These statistics tend to suggest that this year’s cohort were more able than last year’s.
Performance in both reading and listening was more disappointing. In reading the numbers achieving a Grade
1 fell by 4.5% and the total number of awards at Credit level fell by more than 7%. Even more disappointing
were the results at Grades 1-4, which saw a fall of 8.4%. At Foundation level there was little change in terms
of grade boundaries but an increase in the numbers awarded Grades 5 and 6. Of particular concern is the
increase in the numbers awarded Grade 7 – 1.1% in 2008 has become 5.5% in 2009.
In listening 17.1% of candidates achieved a Grade 1 in 2008. This year the number has fallen to 9.4% while
the numbers achieving a Credit award has fallen by 12.9%. In 2008 87.6% achieved Grades 1-4, this year
78.7%. Once again the numbers failing to achieve an award has risen – from 1.4% to 3.8%.
Overall the statistics are disappointing in these aspects, particularly when markers reported that the standard of
these components was in line with previous years

Areas in which candidates performed well
Markers agreed that the standard of the folios was once again better than in previous years. Virtually
all candidates produced 3 pieces of work and the numbers of ‘no awards’ was once again down. This
year, as last, it should be noted that a number of centres produced some outstanding performances in
this element by allowing their candidates to express their own ideas – the less a ‘template’ is used, the
more original and engaging the writing tends to be.
Credit Reading was well done by some candidates – a good number of those achieving a Grade 1
scored over 20 from a possible 26.

Areas which candidates found demanding
In Reading at Credit Level, many candidates had difficulties. The standard of written English was sometimes
poor and misuse of the dictionary was evident (particularly in Question 1) Credit Listening was also not well
done. Markers commented on the large number of instances where candidates were failing on basic vocabulary
– ‘japonés’, ‘lluvia’, ‘bares’, ‘albergue juvenil’, ‘finales de junio’, ‘lápices’, ‘autocar’, ‘fábrica’, etc.
At General level reading candidates coped reasonably well up to a point but struggled badly with longer
passages. A substantial number completely omitted the final questions – something which was virtually
eliminated last year. Once again the lack of basic vocabulary proved to be a large obstacle for many
candidates at General listening – ‘plano’, ‘horario’, ‘mercado’, ‘plaza de toros’, ‘hija’, ‘mesa’, etc.
To a lesser extent the same problems applied to Foundation level – candidates struggled with longer passages
and basic vocabulary was lacking - days of the week, weather, ‘planta baja’, ‘ascensor’, ‘pollo’, ‘arroz’.
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Advice to centres for preparation of future candidates
•

Centres should consider carefully the level at which candidates are being presented – this year many
attempted Credit when they were clearly not capable of achieving an award.

•

The importance of reading questions carefully cannot be over-emphasised, including the instructions at
the top of the page – on too many occasions candidates do not take account of the ‘situation’ described
as a background to the texts.

•

Similarly candidates should always take the time to read over their answers to ensure that their
responses make sense.

•

Misuse of the dictionary was evident this year – candidates should be reminded that the first definition
is not necessarily the correct one. Context is all important.

•

Listening practice is imperative – some candidates are not aware of the technique of listening for
specific types of information and allow themselves to be confused by the amount of language
contained in stimuli.

•

Much of the vocabulary being tested is very basic – numbers, food, clothing, weather, family, etc - and
centres should take every opportunity to reinforce it.

•

In Writing, it is important that the tasks and topics chosen should be appropriate to the level of ability
of the individual. Too many centres are adopting a ‘one size fits all’ approach. For example, dialogues
and letters will not provide the best platform for more able candidates to expand on their own ideas
while issues such as the relative merits of town and country are not necessarily within the range of less
able pupils.

•

Again in Writing, centres should be aware that a wider range of topics might well be undertaken –
although school, holidays and home town are perfectly valid a wider view might provide candidates
with a more stimulating experience of language learning. It would be perhaps very beneficial to ask
candidates if there is anything they would actually like to write about.

•

On a practical note centres might like to take advantage of the possibility of allowing candidates to
word-process their Writing Folio. Markers often comment on the difficulties of reading some
candidates’ handwriting. There are specific linguistic issues – the spelling of common words like
‘ayudar’, ‘aburrido’ and confusion between ‘mi/me’, definite and indefinite articles, imperfect and
preterite tenses, the use of the verb ‘gustar’ and the ubiquitous ‘bien’!

•

Candidates must be given ample opportunity to practise reading and, even more crucially, listening if
they are to achieve good overall results. A correct balance between this preparation and preparation for
writing & speaking, is crucial.

•

Centres should remind candidates of the extraneous rule.

•

Finally centres must ensure that materials which may be required for evidentiary purposes accurately
reflect the demands of the course – prelim papers must contain the correct number of supported marks,
the total marks for papers should match the final exam, there must be at least one question on the
world of work at every level in Reading and reading texts must be comprised of continuous prose (lists
eg recipe ingredients, place-names, etc are not suitable). Most importantly the level of demand must be
appropriate – stimuli should be of adequate length, answers in Spanish are not acceptable (‘fiesta’,
‘paella’, ‘chorizo’, etc). For further guidance on this centres should consult the specimen and past
papers available on the SQA website.
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Statistical information: update on Courses
Number of resulted entries in 2008

3056

Number of resulted entries in 2009

3299

Statistical Information: Performance of candidates
Distribution of overall awards

Grade 1
Grade 2
Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
No award

15.7%
25.6%
24.1%
19.2%
11.2%
2.6%
0.1%
1.4%

Grade boundaries for each assessable element in the subject included in the report

Assessable
Element

Credit
Max
Mark

R

26
25

L

General
Max Mark

Grade
Boundaries
1
2
16
15

11
10

32
26

Foundation
Max Mark

Grade
Boundaries
3
4
18
15

Grade Boundaries
5

12
11

33
27

6
21
16

16
11
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