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The statistics used in this report are pre-appeal.
This report provides information on the performance of candidates which it is hoped will be
useful to teachers/lecturers in their preparation of candidates for future examinations. It is
intended to be constructive and informative and to promote better understanding. It would
be helpful to read this report in conjunction with the published question papers and marking
instructions for the examination.

Comments on candidate performance
General comments
The setting team once again aimed to provide Higher German candidates with a set of tasks
that would allow potential ‘C’ candidates every opportunity to achieve this pass, while also
challenging potential ‘A’ candidates and provide them with the opportunity to demonstrate
their talents in all skills.
The Reading text dealt with some of the experiences of a young couch-surfing1 couple who
had given up their jobs to travel the world. It was interesting to learn from a member of the
marking team that the 2012 Bavarian Abitur examination in English had also selected a text
on couch-surfing. The Listening paper focused on clothes, beginning with a German student
talking about her experiences with school uniform before moving on to opinions about the
importance of designer and fashionable clothes in general.
The Reading paper proved to be within the capabilities of most candidates. The more
straightforward questions allowed ‘C’ candidates to score appropriately, while the more
demanding questions provided stronger candidates with the appropriate level of challenge —
to which they rose admirably.
However, when it came to the translation, examiners were concerned to note that candidates
from a significant minority of centres appeared to be unprepared for the demands of this
exercise, while others coped admirably and in line with expectations. In 2011 concerns were
expressed that centres were perhaps not devoting sufficient time to this skill, which accounts
for 10% of the total marks in the examination. Centres are strongly advised to devote the
appropriate amount of teaching time to the skill of translation.
While the Directed Writing exercise begins with two straightforward bullet point tasks, it is not
a requirement that the first task be about how one travelled and what one did on the journey.
Despite this, too many candidates wrote about the journey and, as a result, failed to read
fully the tasks that were actually set and to respond to these appropriately. A minority of
candidates used pre-prepared material that did not address the bullet points in the task.
Centres are advised to remind candidates that failure to address three bullet points results in
the mark ‘0’. However, some candidates were very well prepared, and some excellent
examples of creative writing were noted.
As with the Reading paper, the Listening examination offered a variety of relatively
straightforward questions as well as some quite demanding ones. The concept of a different
uniform depending on the time or season of year proved to be too difficult for some 92% of
the candidates, and for this reason the overall pass mark was set at 49%. This question was,
however, the final question in the paper and did not affect performance in other questions. A
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A way of travelling by staying in people’s houses.
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number of candidates did not cope with vocabulary such as Australien or einen knielangen,
dunkelblauen Rock or vier oder fünf, which is a matter for concern.
A small number of centres expressed concerns about the topic of school uniform. However,
the topic proved accessible to almost all candidates; those from uniform-free schools
expressed their opinions on the subject as did those from uniform-wearing schools, and
some strong pieces of writing were noted. Virtually all candidates also had clear opinions on
designer clothes and expressed these well.
It has to be stressed that a high percentage of candidates coped as expected with the
demands of the exam. However, it was clear from comments made by markers that a
significant number of candidates had been presented at an inappropriate level and were
unable to cope with many aspects of the examination. It is to be hoped that centres will
consider carefully entering candidates at an appropriate level for each individual student.

Areas in which candidates performed well
In Paper 1 virtually all candidates coped with the opening Question 1(a). Most candidates
also knew how to put into English four of the reasons required in Question 2 for choosing
clothes and towels made of microfibre. Most candidates also scored well in both Questions
3(a) and 3(b), explaining what the young couple did with their possessions before leaving
home and how Jillian was feeling before she left home. These questions provided eight of
the 20 marks in this part of the paper and therefore set candidates up well for the different
challenges of the remaining questions.
In Paper 2 most candidates understood Australien and Neuseeland to gain the mark in
Question 1(b). They also coped well with the description of the school uniform required in
Question 2. In Question 5, large ear-rings presented no problems to most candidates, and
virtually all candidates were able to cope in Question 7 with the reason why some families
might have a problem with designer clothes. It was also interesting to note that, while the
detail was not always in the answer, the concept in Question 10 of being sent to the head
teacher or being sent home to change if a pupil turned up in school not wearing uniform was
certainly not an alien concept.

Areas which candidates found demanding
In Paper 1, candidates found Question 5 about the most challenging aspect of the trip to be
demanding. However, this was intended as an ‘A candidate question’ and, as such, it was
successful. The final question, 8(b), also proved to be demanding — in this and other
questions, the reasons for not gaining the mark was lack of attention to detail in the answer.
In Paper 2 candidates appeared to find Question 1(a) demanding, although the German
etwas ganz typisches ought to have been understood by all candidates. Question 4, about
how some girls sought to individualise their school uniforms, also proved to be demanding to
many candidates.
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Many candidates found Question 11 demanding and struggled with the conditions that would
be required for school uniform to be introduced in a German school. Finally, in Question 12,
the concept of a school uniform changing according to the season or time of year proved too
much for all but the most able candidates, although the German je nach Jahreszeit is not
beyond Higher candidates.

Advice to centres for preparation of future
candidates
Reading
In 2012 it was clear once again that that centres do excellent work in preparing their
candidates for the Reading Comprehension task. The setting team also continues to try to
lead the candidates to the relevant part of the text by the phrasing of the questions. Where
there is a difficult word in German, the translation of this may well be provided within the
question, and it is important that candidates are aware of this.
It is vital that candidates read the text carefully and pay attention to fine detail. Markers
found that candidates’ performance in this paper was marred by a lack of precision. Able
candidates were getting marks in the difficult sections and then losing marks for
carelessness at the more accessible sections. Examples of the omission of detail would be
these:
 Question 3 (a): omission of ‘before they left’ — vor der Abreise.
 Question 4 (a): omission of an element of ‘house and car’ — Außerdem haben sie die
Wohnung und das Auto verkauft.
 Question 4 (b): omission of an element of ‘friends and family’ — meine Freunde und
Familie.
 Question 7: omission of ‘firm/fixed’ in Jillian hat keine festen Pläne.
By omitting details such as these, candidates lost up to four marks unnecessarily. Centres
should ensure that candidates develop the habit of reading over each answer and checking
that all the detailed information is there.
Sometimes candidates lose points because of their lack of understanding of English. Too
many candidates expressed wasseraufsaugend as ‘water repellent/resistant’ or ‘waterproof’.
Weak English also impacted on marks awarded at Question 4(a), where too many
candidates rendered sie haben die wichtigsten Sachen bei ihren Eltern eingelagert as simply
‘they gave the most important stuff to their parents’. By omitting ‘to keep’ or ‘to look after’,
they lost the point.
Question 6 asked why the couple flew back home in November 2010. There was a
comparison required in the answer — the answer had to make it clear that it was cheaper to
fly/go home first and then fly to South Africa than to fly from South America to South Africa.
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At this level, as at Intermediate 2 and at Standard Grade Credit, detailed answers are
required to attain full marks in any question. If candidates have a clear understanding of this
requirement, virtually all would gain another three or four marks in this exercise alone and
this would have a significant impact on their overall score and grade.

Translation
In their report, Markers were concerned that there were indications that too many centres
might not be devoting sufficient teaching time to this skill. Like the Personal Response
Writing in Paper 2, this exercise is worth 10% of the total marks in the examination.
Feedback from Markers was that Translation was, on the whole, not well done, and that the
level of accuracy was in some cases very poor.
The most common issues that led to candidates losing marks in the 2012 paper were:
Unit 1: „Ich vermisse den Lebensstil, den wir aufgegeben haben,
 Lebensstil rendered as life, rather than lifestyle or way of life
 Reading den as denn and translating this as then/when
 Addition of had to which is not there – which we had to give up
Unit 2: den Fitnessclub, eine gesunde Ernährung, Wochenendausflüge.
 There was no trick about ‘den Fitnessclub’. Despite this, candidates translated ‘den’ as
‘a’, and Fitnessclub became the plural fitness clubs. Each of these mistakes results in a
mark of one, not two.
 Eine gesunde Ernährung was more demanding. Candidates coped with the adjective
and noun, but translated eine as ‘the’. Once again, this can only be awarded one mark.
 Wochenendausflüge — there is an indication of inappropriate presentation when
candidates are rendering Ausflüge as flying and flights.
Unit 3: Aber ich möchte jetzt keinen Job, in dem ich von 9 bis 17 Uhr arbeite
 ich möchte is ‘I would like’, not ‘I want’.
 jetzt is ‘now’ not ‘right now’. Omitting it altogether results in the loss of two marks.
 ich arbeite is ‘I work’ not ‘I have to work’.
 von 9 bis 17 Uhr – candidates lost marks unnecessarily for incorrect use of English, eg
17 o’clock. It is important that candidates remember to re-read and check their answers.
Unit 4: und Papier auf dem Schreibtisch herumschiebe’, meint Danny.
 und is in the German and therefore must not be omitted.
 Schreibtisch is a writing table or desk, not just a table.
 herum means around and must be translated.
 schiebe was misread by a significant number of candidates who assumed there was an
‘r’ in the word and rendered it as write.
Unit 5: Auch Jillian vermisst die alltäglichen Dinge, die ihr früher auf die Nerven
gingen.
 Auch means also, not even in this context.
 vermisst is present tense, not past.
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 die alltäglichen Dinge — ‘die’ must be translated; alltäglich does not mean ‘daily’.
 Too many candidates do not know the English words ‘formerly’ and ‘formally’, and thus
lost marks by writing ‘which formally got on her nerves’.
These are some of the most common errors in the 2012 translation and it is hoped that, by
providing this explanation of why these answers are wrong, it will now be possible for
centres to work on the principles behind these explanations to help prepare candidates for
this exercise in future years.
At the end of the translation candidates should also carry out these checks on their work:
 Have I included every word?
 Have I translated correctly pronouns, especially personal pronouns?
 Have I kept to the structure of the German text?
 Have I kept to the tense used in the original?
 Does what I have written make sense in English?
If candidates were to carry out these checks as a matter of routine, they should achieve well
in the translation exercise.

Directed Writing
While the Directed Writing task will always commence with two relatively straightforward
bullet points, it will not necessarily ask for a paragraph about travel and what happened
during the journey. In 2012 a significant minority of candidates not only included this, but
wrote so much about it that they then tried to address the 6 actual points set in under 100
words. Writing about the journey, although not required, could have been covered in one
sentence, but no more than that.
The first bullet point asked about where in Germany the family lived and whether the
candidate had ever been to Germany before. Too many candidates lost this bullet point by
failing to respond to the first part of the task. Ich bin nach Deutschland gefahren does not
answer where in Germany the family lived. While markers remained alert to see if a
compass point or town name appeared in the remainder of the response, too often it did not.
The second part of the bullet point could have been addressed with Es war meine erste
Reise nach Deutschland. However, many candidates, thinking in English, wanted to say ‘It
was my first time in Germany’ and to do this used the word ‘Zeit’, not ‘Mal’. Centres therefore
need to ensure that future candidates have a clear understanding of the difference between
these two words.
The second bullet point also required a response about each of two related topics: what the
family were like and how you got on with them. A number of candidates omitted one of these
two tasks and once again lost the bullet point.
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In the course of the task many candidates demonstrated a lack of awareness of the
geography and culture of Germany. Centres should ensure that future candidates have a
clear picture of Landeskunde and reasonable cultural awareness.
In the scenario it was clearly set out that the candidate had spent the entire summer in
Germany. The final bullet point required the candidates to respond to whether or not it had
been a good experience to be away from Scotland for such a long time. It was therefore
insufficient to write that Germany was wonderful and you would like to go back, without
some reference somewhere in the response that you had been there for the whole summer,
for a month, for 6 weeks or some other extended period of time.
Content is as important as the quality of the writing, and it is always emphasised to markers
that they must check that all aspects of all bullet points have been addressed before they
award their final mark. Both teachers and students need to ensure that they also check this,
as failure to address three bullet points means that the marker must award the response
0/15.
There were some superb student responses to the task set, proving that the candidates had
an excellent understanding of German grammar and that they were well able to manipulate
the language even in the less predictable bullet points. Both they and their teachers are to
be congratulated on this excellent work. However, a minority of candidates appeared almost
to ignore the tasks set and to produce a response that they had learned by heart but which
did not address the tasks set. Others coped with the more rehearsed tasks but, when
confronted with the one unpredictable task, were sometimes unable to compose basic
sentences correctly.
The Directed Writing task is not seeking to trick candidates, but does allow them to
demonstrate what they can do. This general advice is offered to allow them to achieve this:
General advice for candidates:
 Content matters. Aim for balance — 30 words for each bullet point. At the end of each
bullet point, read over the task once again and make sure that you have addressed all
aspects of the task.
 Vary word order, if possible, making good use of inversion.
 Try to incorporate at least one relative clause or subordinate clause into your response
at each bullet point.
 When you have finished, read over what you have written, checking each sentence for
correct past tense verb, case of each noun/pronoun, gender of each noun.
 Use adjectives wherever appropriate.
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General advice for centres:
 Encourage more able candidates to use complex sentences; without them the best mark
they can get is 12.
 Look at the Directed Writing tasks in all the Higher Modern Languages examination in
2012 and share these with candidates.
 When marking candidates’ work, assess each response twice, once concentrating on the
language used — and underlining or marking in some way every error in the language —
and once concentrating on the content and, in particular, checking that all aspects of all
bullet points have been addressed.
 Write 1a, 1b, 2a, 2b, 3, 4, 5, 6 in the left-hand margin as you note each bullet point. In
this way you gain a very clear picture of how balanced the content is.
Finally, it is strongly recommended that candidates undertake the tasks in Paper 1 in the
order in which they are presented, ie do the Reading Comprehension first, then move on to
the translation and then, and only then, do the Directed Writing. The question paper is
structured this way to support candidates, and it is possible that deviation from this structure
can be to their disadvantage.

Listening
As always there was a mixture of straightforward and more demanding questions in the
paper. Despite this, some candidates lost marks for what should have been straightforward
vocabulary for Higher candidates.
A one-word answer was sufficient for the mark at Question 1(a) — typical or normal. Some
candidates wrote ‘topical’ or ‘tropical’. Almost all candidates should have been able to pick
up the mark in question 1(b) — Australia and New Zealand. Some candidates answered
incorrectly Italy and New Zealand. Question 2 was also straightforward for Higher
candidates, with einen knielangen dunkelblauen Rock, eine weiße Bluse. However, by
omitting ‘knee’ and/or ‘dark’, a further two marks were lost.
Centres should consider carefully the appropriate level of presentation for each individual
candidate. In the case of Listening, centres should take care to devote the appropriate
amount of teaching time to this skill, and are encouraged to make use of the many past
papers in the public domain, and past examples of commercially-produced prelim papers,
which centres could adapt and use in a variety of ways. Small sections of these papers could
be used as teaching materials or as short dictation exercises or gap-filling activities to allow
candidates to become accustomed to the spoken word in the absence of foreign-language
assistants. It might even be appropriate to make use of Intermediate 2 Listening papers first
and then move on to the easier sections of previous Higher papers. Once these have been
exhausted, centres could then gradually increase the level of difficulty to incorporate some of
the more demanding elements, until finally candidates are much more comfortable in this
part of the examination than currently seems to be the case.
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Setters try to be as fair as possible to candidates in the course of the Listening paper. If
there is a particularly demanding question in the body of the paper, the next question is likely
to be much more accessible. For example, Question 8 was more demanding, so in Question
9 the key information was the much easier: ‘They have 4 or 5 blouses / which mum irons
every day’.
While it is necessary to raise these concerns this year, it is also important to emphasise that
more able pupils coped very well with this paper and noticed all the subtle answers. Less
able candidates were still able to gain marks on easier questions but the more sophisticated
language was beyond them (as expected).

Personal Response Writing
Although the topic set was not one that had been used before, school uniform and designer
clothes are subjects about which most people have an opinion, and this proved to be the
case.
The Listening and the Writing are closely linked to each other for a very good reason — the
less creative candidate can take the answers to the Listening section and re-use as many of
them as are required in the Writing response. Using that strategy, candidates could state
whether or not their school has a uniform; describe their uniform; give their opinion of their
uniform; say whether or not people wear it and if not, why not; what the procedures are if the
uniform is not worn; before moving on to their own opinion of designer clothes. In the event,
that is what most candidates actually did, and this is most encouraging. It is important that
each cohort of candidates is aware of this strategy and is taught to do this throughout the
course.
It is common that the task presented refers to Vorteile and Nachteile. It is disappointing that
a significant number of candidates do not know that these nouns are plural and that the
singular of these two nouns is ‘der Vorteil’ and ‘der Nachteil’. Centres are urged to ensure
that future candidates are fully conversant with these two nouns.
There have been various references to inappropriately presented candidates in 2012. These
candidates were unable to cope with this writing task — they particularly struggled with the
gender of nouns, adjective endings, and the construction of present tense verbs. Where
such issues are apparent during the Higher course, these candidates should be prepared for
the Intermediate 2 examination instead. While the presentation numbers rose by 63, the fact
that there were 87 more No Awards in 2012 than in 2011 does seem to reinforce the
concern that more candidates were presented at an inappropriate level.
On a positive note, the examination was successful in that the many learners who were
aiming for an ‘A’ pass achieved precisely that. They had been well taught; some of them
produced some wonderfully creative writing and some well-constructed writing. Candidates
were able to demonstrate an excellent ability to manipulate German and it is hoped that they
will take their skills to an even higher level in years to come.
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It is hoped that centres and candidates will be able to act on the advice being offered here to
ensure that they enjoy success in future Higher German examinations, because it is clear
that there is considerable talent in many of Scotland’s classrooms.
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Statistical information: update on Courses
Number of resulted entries in 2011

1054

Number of resulted entries in 2012

1118

Statistical information: Performance of candidates
Distribution of Course awards including grade boundaries
Distribution of Course
awards
Maximum Mark 100
A
B
C
D
No award

%

Cum. %

Number of candidates

Lowest
mark

32.1%
20.8%
22.9%
8.7%
15.6%

32.1%
52.9%
75.8%
84.4%
100.0%

359
232
256
97
174

69
59
49
44
-
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General commentary on grade boundaries
 While SQA aims to set examinations and create marking instructions which will allow a
competent candidate to score a minimum of 50% of the available marks (the notional C
boundary) and a well prepared, very competent candidate to score at least 70% of the
available marks (the notional A boundary), it is very challenging to get the standard on
target every year, in every subject at every level.
 Each year SQA therefore holds a grade boundary meeting for each subject at each level
where it brings together all the information available (statistical and judgemental). The
Principal Assessor and SQA Qualifications Manager meet with the relevant SQA
Business Manager and Statistician to discuss the evidence and make decisions. The
meetings are chaired by members of the management team at SQA.
 The grade boundaries can be adjusted downwards if there is evidence that the exam is
more challenging than usual, allowing the pass rate to be unaffected by this
circumstance.
 The grade boundaries can be adjusted upwards if there is evidence that the exam is less
challenging than usual, allowing the pass rate to be unaffected by this circumstance.
 Where standards are comparable to previous years, similar grade boundaries are
maintained.
 An exam paper at a particular level in a subject in one year tends to have a marginally
different set of grade boundaries from exam papers in that subject at that level in other
years. This is because the particular questions, and the mix of questions, are different.
This is also the case for exams set in centres. If SQA has already altered a boundary in
a particular year in, say, Higher Chemistry this does not mean that centres should
necessarily alter boundaries in their prelim exam in Higher Chemistry. The two are not
that closely related as they do not contain identical questions.
 SQA’s main aim is to be fair to candidates across all subjects and all levels and maintain
comparable standards across the years, even as arrangements evolve and change.
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